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Teaching Speaking and Writing to Hotel Receptionis
Tin Tin Wynrt, Nwe Yi Thant, Cho Cho Lay Sah
Abstract

This paper presents how to teach speaking and writing to teatgtionists. It is a must for
hotel receptionists to have language skills because they thavommunicate with various
nationalities of guests everyday. Hotel English is déffé from everyday English. By using
the communicative approach, a sample lesson for receptiontbts ladtel is expressed in this
paper. To get the learner's needs, Needs Survey questianaaieinformal interviews are
used according to Hutchinson and Waters (1987). Both quami@td qualitative methods
are used in this paper. This paper can help the hateptionists who want to improve their
hotel English.

Key words : speaking and writing, hotel receptionists, communicatpma@ach
Introduction

The importance of English as an international laggucontinues to increase as more
and more people want or require to learn Englishe §rowth of business and increased
occupational mobility is resulting in a need for gish as a common medium of
communication.

This requirement has resulted in the expansionn& particular aspect of English
Language Teaching (ELT). This development focuseshe learner and his needs as main
consideration in course design. The way of teackinglish in this development is different
from the tradition in that it views language as aoly a set of grammatical structures but also
a set of functions. In other words, this new depeient moves towards the “communicative”
approach of language teaching which provides thenks with an opportunity to use their
basic knowledge more productively than have beasipte before.

Nowadays in Myanmar, because of the open-door exnmnpolicy, the wider use of
English in trade demands for the teaching of Ehgfier Specific Purposes. Among these
demands, hotel receptionists require to learn Bhgbased on their occupational needs.
Therefore, this paper is an attempt to teach BmgtiHotel Receptionists in Myanmar with the
hope to fulfill their needs and requirements.

Aim and Objectives

fter the World War Il, the enormous and unpreceéenexpansion of scientific,

technical and economic activity rose to an inteomatl scale and in turn demanded the need
for an international language. This pushed forw&rgylish as the key to the international
currencies of technology and commerce. At the same, in the educational field, the new
study shifted from defining the formal featureslaiguage usage to discovering the ways in
which language is actually used in real commuroeatilhis shift pointed out of the idea that
language could vary from one situation of use totla@r and that variation could serve as the
basic features of the learners’ course. New dewvedop in educational psychology also
emphasized the importance of the learners anddlktéindes to learning. Learners were seen to
have different needs and interests, which wouldehawn important influence on their
motivation to learn and on the effectiveness oirtlearning.
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Therefore, the importance of English as an int@wnal language continues to increase
as more and more people require to learn Englishcéotain purposes. These desires and
requirements have resulted in the expansion of paréicular aspect of English Language
Teaching (ELT). The demand for this has come frawugs of learner whose specialized
needs were not being sufficiently and efficientlgtrby the EFL courses. Some learners wish
to learn English for particular reasons with thebs.

The aim of this paper is an attempt to teach spga&nd writing to hotel receptionists
who need to learn English for their occupation. réf@re, This paper is based on a certain
utilitarian purpose with regard to some academicamupational purposes.

Literature Review

The communicative language teaching has becomprtject of discussion in foreign
language teaching since the early 1970s. In the G6EELT, the influence has been given on
communicative movement because of the realizatiah communicative ability is the goal of
English language teaching.

The communicative approach to language teachingsiders language not only in
terms of its structures (grammar and vocabulary}, dso in terms of the communicative
functions that it performs. This approach points the idea that it is not enough to teach
learners how to manipulate the structures of thguage, but is necessary to develop strategies
for relating these structures to their communi@finctions in real situations at real time.

This approach contrasts from the traditional comceith correctness and formal
grammatical usage and it exphasizes on languagey hesed for a purpose or a desire to
communicate. To stimulate natural language actiwtthe classroom, pair and group work are
adopted. The use of pair and group work allows dgenuine information exchange and
provides opportunities for practice. Pair and growgrk can also be used as a means of
increasing the effectiveness and intensity of aaxywork.

Practical Consideration in Designing English for Htel Receptionists

The reception office is really the shop window tbe hotel. The efficiency and
personality displayed by the receptionist is ofgpaount importance to the hotel as the
receptionist is the first and last person the guestet, and the impression gained is one that
the guests retain for their stay in the hotel ake thome with them.

The first impression which a prospective guesmi®rof a hotel is very important.
Therefore, a hotel receptionist must possess @slif having good manners, common sense,
diplomacy, a good command of English and a smapeamnce. Their main duties are
receiving and welcoming visitors, making registatdf all arrivals and giving general enquies
concerning accommodation.

In the hotel trade, the receptionists communicatéh various nationalities of
guestseveryday. So, they need to have a good codhofaBnglish to understand accurately
what the guests want to know or do and to giveipesiaformation clearly.

Most of the hotel receptionists in Myanmar aredgetes and they get their degrees by
majoring mostly in science. In their past educatiénglish was taught as a minor subject and
they had been taught by giving more on accuracthergrammar of English rather than on
fluency. So, most of them feel reluctant in comneating with the guests.

Specification of Needs

All courses are based on a perceived need of sameThe fact which distinguishes
ESP from General English is the awareness of tlegl.nd learners, sponsors and teachers
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know why the learners need English, that awareirdigence the content in the language
course. Therefore, it is important to discover heas’ true needs first. Hutchinson and Waters
(1987) focus on the basic distinction between tangeds (i.e. what the learner needs to do in
the target situation) and learning needs (i.e. whatearner needs to do in order to learn.)

The analysis of target situation needs is in essenmatter of asking questions about
the target situation and the attitudes towards$ situation of the various participants in the
learning process. The candidate has gathered a@wving information from the hotel
receptionists of Inya Lake Hotel, Park Royal Hategmada Hotel and Thiripyitsaya Hotel
(Bagan) by Needs Survey questionnaires and infointatviews based on the six questions
pointed out by Hutchinson and Waters (1987).

(1) Why is the language needed?
A hotel receptionist needs to learn English fa& tlscupational requirement.
(2) How will the language be used?

The duties of the hotel receptionists are welcgnguests, giving information, making
registration of all arrivals, giving and taking rsaeges and notes, making advanced
conversations and so they need to learn all fauguage skills of speaking, listening, writing
and reading.

(3) What will the content areas be?

The content areas will include daily expressioasadiption of things, information,
current events, polite forms of welcoming, apolagiz complaints and social matters.

(4) Who will the learner use the language with?

The hotel receptionist will meet guests of varimaionalities of different ages who
probably have native or lay-man's knowledge of BhglThe relationship between the learner
and the guest will be that of host to guest, ddfitd traveller.

(5) Where will the language be used?
The language will be used in hotels in Myanmar.

The receptionist will use English regularly to commicate with guests of various
nationalities. After the analysis of the targeuaiion needs, it is necessary to know the
learning needs which also has the influence ingih#sg a course. By using another six
guestions pointed out by Hutchinson and Waters (). 9Bheresearcher can get the following
information.

(1)  Why are the learners taking the course?

The majority of the learners realize the demandsleman them by the nature of their
profession very well so that they are in favouhotel receptionist training course. They feel
the need and want to improve their English to tReerg of distinct fluency and correct
pronunciation, and that this will effect their stain their profession.

(2) How do the learners learn?

Since the learners already have a knowledge dbdlsee structures as well as a general
vocabulary, they need to learn how to use English communicative way. To convey their
needs, this paper will adopt communicative learmmgthods which create types of activities
that provide opportunities for learners' participat
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(3)  What resources are available?

There are certain amount of teaching aids avaldike the library, language
laboratory, cassette or tape-recorder, etc. Thméea also get the opportunities for practical
study at the hotels in Yangon.

(4)  Who are the learners?

The majority of the learners are adult learnerd aa they are between their mid
twenties to late thirties, and are of both sexegst\bf them are holders of Bachelor Degree in
Science or Arts so that they have a basic knowleddenglish. The hotel receptionists also
have a positive attitude towards English and ale &bunderstand the foreigners' cultures and
customs.

(5)  Where will the course take place?

The pre- service or in-service courses for hoteépéionists are usually conducted at
Hotel and Tourism Training Centre at Kandawgyi Hlofehe lecture room has a pleasant
atmosphere and the language laboratory is alstaalei
(6)  When will the course take place?

T'he course is a pre-job training course and thatoun is one and a half months with
five periods of English for a week.

Methodology

In recent years, in the field of ELT, there hagrba shift of the interest of drawing
courses under 'language-centred' and 'skills-cd'négproaches to more progressive 'learner-
centred' approach. The previous two approachesdahcounter the complexity of learning
process of the learner and treat him as a usemgluage rather than as a learner of language.
Both of them deal only with the surface level @rlging.

Learning is seen as a process in which the lesumse whatever knowledge or skills
they have in order to make sense of the flow of mdarmation. Learning is not just a process,
it is a process of negotiation between individuadl society where the learner will use the
target language. So, for this paper, learning-eenapproach will be adopted. This approach
looks beyond the competence which enables thededonperform and it realizes that it is
important to see how the learner acquires that edemge.

In this paper, language teaching and learning beageen as a process which grow out
of the interaction between learner, teacher, texid activities (tasks). The principle of
interaction is applied to extend the responsihibiyd participation of the learner. Therefore, in
this process, the learner must involve in a rarigask-oriented activities.

While the learner engages in the communicativevides, the teacher acts as a
facilitator, giving help when requested but notwikering corrections on grammatical form
or pronunciation. There is a minimum of teacherenmntion because intervention and
frequent error correction interrupt natural langaage and distract from the message.

Each unit of the proposed syllabus is divided hgse procedures: presentation,
practice and production stages.

One lessonischosen as a sample for teaching praedt is chosen as an example
because making reservation is the main job fortallieceptionist. After every four units, the
round-up activity or review activity follows to ctle whether the learners understand the
previous units well or not.
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A Sample Lesson and Teaching Procedure

: Making reservation at a hotel

: (1) Giving and asking for personal detai

(2) Indicating the purpose of commuitina

(3) Signalling or asking about plans and iriterg
. Listening

Speaking

Writing
: 150 minutes approx.

It could be divided into 3 periods:

(1) Presentation and practice stage.
(2) Production stage and
(3) Parallel writing.

(1) Presentation and practice stage
(a) Presentation (20 mins)

Teacher presentsthe following language items amdh#s their usefulness in certain
functions.

(1)

Giving and asking for personal details.
-Mynameis ...........

- May | have your name, please?

- Do you want me to spell that?

-Could you spell that, please?

(2) Indicating the purpose of communication:

®3)

-I'd like to| book a room, please.
reser

Signalling or asking about plans and intentions:
-I'll be| arriving........

staying.........
-When will you be arriving?

-How long will you be staying?
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(4) Dates and times:

-for | one night.
four nights.
a couple of days.

-Next | Friday evening.

Sunday morning.
5) Numbers:
-2 39.29" 205, 401, etc.
(6) Types of hotel rooms:
-single/ double/ triple/ suite/ junior suite
-overlooking the lake.
park.
main road.
-quiet, big, light, etc.
-with | bath.
shower.
common bathroom.
air- conditioner
(b) Practice stage (30mins)
Learners are asked to practice the following twe Hialogues by pairs for 2 times.
A: Hello. Good morning!
B: Hello. Good morning, Sir. Can | help you?
A: May | have your name, please?
B: Yea, Jerrold. J-E- double R-O-L-D.
A: Do you want a double or a single room, Sir?

B: A double with bath, please.
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A: What's the price?

B: A double room with bath is 140 dollars per rjghithout bath 115.
A: When will you be arriving?

B: Friday 27" May, in the evening.

A: How long will you be staying, Mr. Jerrold?

B: Till the Monday, that's the $0-in the morning.

Teacher asks each pair to change their role aactipe these dialogues again for 2
times. The objective is to give each learner a cbda practice speaking.

(2) Production stage
(@) Free- practice ( 25 mins:)

Teacher asks learners to work in pairs by chantfieg own names, locations, date of
arrivals, duration of stay, types of room and thegs.

(b) Creative oral work (25 mins:)

Teacher creates the situation. A young Americarpleowill have six day holiday and
they want to spend their time in Myanmar. But tteywen't decided where to stay. So, they
want to know exactly the names of the availablelsah Myanmar: and

- the location of each hotel:

- what kind of rooms the hotels have:
- the accommodation of each hotel:

- the prices etc.

Two learners of the class represent as the complé¢he rest are as hotels in Myanmar.
Each hotel answers the enquiries of the couple.
The hotel that can give more and detail informaisotine winner of this game.

3) Parallel writing (30 mins)

The teacher presents the symbols of hotels onldeklimard. Then he takes the entry
for Park Royal Hotel in Yangon as an example antew/mhat the symbols mean.
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Then he asks the students to write.

INTERNATIONAL TRAVEL GUIDE: HOTELS: KEY TO SYMBOLS

* % % « Qood hotel
* & % average hotel
* % simple hotel
T telephone number
® citycentre

48 countryside

QO time of opening

B breakfast

% lunch

Y dinner

+4 bathrooms
B4 swimming pool

*) showers

wd railway station

29

&> bedrooms ¥ no station

@} air-conditioner

Here is the entry for Park Royal Hotel, Yangon.

T T S S e S R T o U GRS i s TR N e SRS S A K A N A VWS N S e

Park Royal Hotel, Yangon.
s+ (R 01-81530/81533 ©
C all year 100 @ﬂ
B7-9 % 12-2 Y 7-9
L?352.0 £ 8o gud 2 ka

It means:

Park Royal hotel, in Yangon is an average hothé felephone number is 01-81530/
81533. It is in the city centre.

The hotel is open all year and there are 100 bedis. There are air-conditioned
rooms.

Breakfast is from seven to nine, lunch is fromltego two, and dinner is from seven
to nine.

There are twenty bathrooms and eighty showers. iHaest railway stations is two
kilometers away.
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Now read these symbols, and describe the hot¢heisame way.

Kalaw Hotel, Kalaw
* & Kalaw a7HR ©
24 2 B 7-9 K 12-2
Y 7-9 24T oY 3 ka

e v e o o o e i oo o o T o o e T b o

Thripyitsaya Hotel, Bagan
*xe D 89000 @ ©
8o Zeglim) B 7-9 K 12-2
Y 7-9 &) in hotel g’%\

Mandalay Hotel, Mandalay
exse P 52-22540 o
72 @ B 7-9 ‘>< 12-2
Y 7-9fE) in hotelPFd 3 ka

i - - o S i - - -~ v~ "’

Composition (20 mins)
Apply for a job in a letter of between 120 and 18f¥ds in length.
TEMPORARY HOTEL RECEPTIONIST

Pleasant medium-size hotel in the heart of Yangeeks young person with
pleasant personality to assist in reception office.

Previous experience an advantage but not essential.
Knowledge of at least one foreign language required

Good pay for someone who can work sensibly andrtiiBein our team. Apply in
writing to Inya Lake Hotel, Yangon.

Findings and Discussion

At the presentation stage, new languagns and their functions are introduced. It is
found that the learner also gets the opportunitpdg attention to the pronunciation, stress,
intonation and spelling of the new language.

The practice stage gives learners the opporttmitise the newly presented language in
a controlled frame work so as to allow them to mesaoits form and assimilate its meaning
fully.

The production stage gives learners priority tpegiment the uses of creative language
which include spontaneous reaction, motivationf-sehfidence building and fluency. The
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most suitable participation patterns for the praducstage are pair-work and group work as
they give everyone many opportunities to parti@pdthe appropriate activities for this stage
are role-play, communication-gap activities, disiois, creative writing and so on.

Conclusion

This paper is an attempt to teach speaking antngrio hotel receptionists. It is
intended for adult learners who have already hlasic concept of English. What they need is
the fluency or the communicative competence. F@ thason, this paper aims to provide
meaningful communicative tasks and activities wtdoh closely relevant to their occupation.
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Appendies
Needs Survey

I. The Learner
1.1. Identity

1.1.1.Agerange ............
1.1.2. Sex

1.1.3. Nationality...........
1.2. Past Education
1.2.1. Field of Study
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] Commerce/ business
[ ] Public administration
] Science

] Arts

] Professional (teaching, medicine, law, etc.) othe...........

1.2.2. Degrees/ Diplomas awarded

1o 3...

2 4...

1.2.3. Courses taken in major field of study
1o, S

2 G JU

S T,

4o, 8

1.3Language
1.3.1. Mother tongue (L1).........ccovevvieennnnnn.
1.3.2. Foreign language (L2).........cccecvvvennnes
1.3.3. Present level of English

1 zero

| False beginner

] Elementary

[ | Intermediate

1 Advanced
Il. Purposes for which English is required:
2.1. Occupational classification
2.1.1. Type of worker

[ | Clerical

[ ] Technical

] Managerial

[ ] Professional

| Officer
2.1.2. Field of work

| Commerce
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] Industry
] Profession
[ Services
2.1.3. Specific occupation
2.1.3.1. Central duty (where applicable)....................
2.1.3.2. Other duties involving English.....................
[1l. Setting
3.1. Where will the language be used?
] Office
[ ] Classroom
] Hotel
[ ] Workshop
1 Library
3.2. Who will the learner use the language with?
L] Native speakers
[ ] Non-native speakers
(1 Different nationalities
3.3. The language will be used by means of:
[ ] Face to face
[ ] Telephone
[ 1 Radio contact
L] Print (letters, cables, telex, fax, etc)
3.4. Social relationship
[ ] Formal
1 Informal
1 Both
3.5. The language will be used to deal with:
] Colleague
[ 1] Teacher
[ ] Customer
[ Superior
[ Subordinate
3.6. The language needed to be learnt will be:
[ ] Standard English
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1 American English

3.7. Communication skills needed will be:

] Speaking
[ Listening
[ | Reading
- Writing
Speaking and listening
- Reading and writing
1 All four skills
3.8. Is the language required:
[ 1 Regularly
[ ] Often
L1 Occasionally
1 Seldom

Pyay University Research Journal 2019, Vol-11, No.2
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The Application of Grammar in Oral Communication
Nang Hla Win Khain§ Khin Soe Mog Sein Lai Ky?
Abstract

The present research focuses on the application of gramrmeal communication. Grammar is
taught to ESL learners from the elementary level termediate or upper-intermediate levels to
know the language clearly. In Myanmar, however, somaefitst year university students are
not able to apply grammar effectively. This paper examitmes ways to teach grammar
effectively to students through grammar rules to comhmunication and investigates whether
they can apply the grammar they have learnt in real aoniwation or not. The data in the
present research are collected from forty students, Fiesir Mathematics Specialization,
Yadanabon University during the Second Semester of the 2MBARcademic Year. The data
are compiled by providing pre-tests and post-testsl €@namunication sessions follow after
post-tests. Five grammar patterns from Straightforwhedel 1B are chosen to be focused.
Teaching methods are based on Straightforward, Level 1#8;h&e's Book (Jim Scrivener &
Mike Sayer, 2013). The findings show that students can procheesingful sentences when
they understand the form and meaning of grammar pattéyoglying their grammatical
competence, they are able to maintain a conversation wiith ghgners or group members
during the learning process.

Key words: real communication, grammar patterns, grammatical ca@npet
Introduction

Grammar is taught in schools and universities igaMnar to learn more about
language. Teaching grammars are used to fulfiljlage requirements. Grammar must be
taught to the second language learners as it Hastenpower to shift the structure of a
sentence which alters the meaning of that senteimcestudying grammar, to know the
relationship between form and meaning is importdmt it helps students much in
communicating with others. It cannot be expecteat th learner knows grammar if he can
construct correct sentences by using grammar pattéde knows grammar only when he
applies his grammatical competence appropriatelyreial life. Thus, teaching grammar
includes two main parts; helping students undedsttre relationship between form and
meaning, and then creating a lively environmenttiem to apply their knowledge.

The paper studies the application of grammar in occanmunication. The study
examines the ways to teach grammar to studentsghrgrammar rules to oral communication
and investigates whether they can apply their gratiwal knowledge appropriately or not. The
data are collected from forty students, first yddathematics specialization, Yadanabon
University by setting pre-tests and post-tests.| @oanmunication sessions follow after post-
tests. Teaching methods from Straightforward, LeM&] Teacher's Book (Jim Scrivener &
Mike Sayer, 2013) are applied for the study.

Literature Review
What is grammar?

Grammar refers to the explicit theory construdbgdthe linguist and proposed as a
description of the speaker’s competence (Chomskyfletd 1968). According to Merriam-
Webster Dictionary, grammar is a system of rules ttefine the grammatical structure of a
language. Grammar is the branch of linguistics thedtls with syntax and morphology (and
sometimes also deals with semantics). Grammarsis sthted as the rules in a language for
changing the form of words and joining them intateaces, and it is also a person’s

! Daw, Associate Professor, Department of English, Ryyersity
2 Daw, Lecturer, Department of English, Mandalay University
% Daw, Lecturer, Department of English, Pyay University
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knowledge and use of a language. In accordance tivithe definitions, grammar is a set of
rules of a language which is essential for the emgsbf a language. One cannot use words
unless he knows how they should be put togetheiit Ao deals with semantics, grammar
effects on the ability to communicate practicallydato be able to express one’s thoughts
vividly, or clearly and not to be ambiguous.

According to Martin, Alan and Eddie (1994), therdl Wwe a considerable difference
between teaching grammar to ESL learners and tegolmiammar to native ones. Native
speakers know the forms and the meaningdidii't goanddoesn’t go However, the position
of ESL learners is different. They would have tothaght the meaning associated with the
structures. If learners are not taught, they wil/er know the association. The relationship
between syntactic form and meaning is as arbitagryhat between lexis and meaning. Some
students do not know the difference betw&ée didn't goandShe doesn’t goFor students,
such differences are to be learnt because peapjenbat they mean’. Thus, the teacher needs
to explain the relationship between form and megrinst, and then carry on teaching
‘appropriate’ communication or improving communigatskills.

Meaning in grammar

Thinking about grammar as a resource for makind exchanging meanings, it is
necessary to explore what might be meant by mea@raham (1994) mentions three types of
meaning within grammatical structures: experientisaning, interpersonal meaning, and
textual meaningas follows.

Experiential meaning
Try to consider the following example.
a. Jack came back at 4.00.

The questioiWhat does this sentence meanight be answered by explaining what it
is about. It is about one person (Jack) perfornaingction in the past (came back) at a certain
time (at 4.00). Meaning in this sense is known xgsedential meaning. Graham states that
experiential meaning has to do with the ways lagguapresents our experience (actual and
vicarious) of the world as well as the inner wasfdour thoughts and feelings. In other words,
it is concerned with how people talk about actidmsppenings, feelings, beliefs, situations,
states, and so on, the people and things involeetiém, and the relevant circumstances of
time, place, manner and so on.

Interpersonal meaning

The following sentences are also possible:
b. Did Jack come back at 4.00?
c. Jack might have come back at 4.00.

Sentences b and c are still about the same thmgsretence a, one person performing
an action at a certain time in the past. So they Ibave the same experiential meaning as
sentence a. However, they differ in other aspefatseaning.

Sentence a informs the listener that the everk pdace, whereas sentence b calls on
the listener to confirm or deny that the event tptdce. The term statement is used to refer to
sentences like sentence a, and the term questimedsto refer to sentences like sentence b.

Sentence c is still a statement, bubtitoduces into the sentence an assessment by the
speaker of a likelihood of the event actually hgviaken place.
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Sentences b and c differ from sentence a in tesfntheir interpersonal meaning.
Interpersonal meaning has to do with the way inclWhive act upon one another through
language_ giving and requesting information, ggtfieople to do things, and offering to do
things ourselves _ and the ways in which we expresgudgments and attitudes _ about such
things as likelihood, necessity, and desirability.

Textual meaning

There are still other ways in which the exper@ntheaning of sentence a could be
expressed, for example:

d. He came back at 4.00.
e. It was Jack who came back at 4.00.

In sentence d the name of the performer of therabias been replaced by the pronoun
he.The listener would need to refer to somethindghmdontext (e.g. a preceding sentence such
asJack left for the school at abou} ® know whoherefers to.

In sentence e, the experiential content has beemanized so that there is a strong
focus onJack

Sentence d and sentence e differ from sentenaedaffom each other) in their textual
meaning. Textual meaning has to do with the wawlich a stretch of language is organized
in relation to its context. Textual meaning is im@aat in the creation of coherence in spoken
and written text.

Why does grammar matter?

Grammar matters because it is the language thistsrmiapossible for us to talk about
language. Human beings can put sentences togetheras children, they can all do grammar.
However, knowing about grammar is important becatse to be able to talk about how
sentences are built, about the type of words and wmups that make up sentences. Knowing
about grammar offers a window into the human mind imto our amazingly complex mental
capacity. It is necessary to know grammar andwel to remember that grammar is common
speech formulated.

Why apply grammar in oral communication?

Grammar is the structural foundation of our apild express ourselves. The more how
it works is aware, the more the meaning and effenttss of the way of language use can be
monitored. It can help foster precision, detect igiby, and exploit the richness of expression
available in English. And it can help everyone ooty teachers of English, but teachers of
anything, for all teaching is ultimately a matter getting to grips with meaning (David
Crystal, “In Word and Deed” TES Teacher, April 38004). In real life situation, we
communicate with others using languages. In reainoanication, we must have the ability to
express ourselves as well as to comprehend whatsosiaid. Not to be ambiguous or to know
the exact meaning, it is grammar that helps thenéra most.
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Research Methodology

This research examines the application of grammaral communication based on
Straightforward Level 1B. Five out of seventeenngmaar patterns from Straightforward
Student’s Book, Level IB are selected as a scophtisfresearch. The data in the research are
collected from forty students, first year MatherositiSpecialization, Yadanabon University
during the second semester of the 2018-2019 acadgrar. Teaching methods are based on
Straightforward, Level 1B, Teacher’'s Book (Jim 8enrer & Mike Sayer, 2013). The data are
gathered by setting pre-tests and post-tests. &ahysis is conducted after the completion of
data collection procedures. In analyzing the dé#te, quantitative method is used. Oral
communication session is followed after step onevefry post-test to get the final outcome.

Test before teaching

To be effective for both teachers and studentstdhcher sets tests although it may feel
strange as most tests are usually set after tlersts have learnt something. These tests allow
the teacher to get an idea of how much the studmmsalready do with the items he plans to
teach. If the teacher realizes that the studentsvka lot about one aspect but little about
another, he might decide to plan a lesson thatdspemore time on the latter. Tests before
teaching help students to realize for themselveat Wiey can or cannot do. By asking students
to do a task which they perhaps cannot yet achigtte full success, they may realize that
there is some language that they do not yet hdledmmand of. This may help them to see
the purpose of the language items when they corstutty them. For this research, the teacher
provides five pre-tests for five grammar pattergpeeially which seem to be confused or
difficult for students and which are frequently dse oral communication. In all pre-tests, the
students are given a question and asked to writenden meaningful sentences using the
target grammar pattern without referring any badolsusing their prior knowledge.

Teaching

Teaching procedure is followed after the studéatge been tested with suitable kinds
of questions before teaching. In learning and te@cgrammar, Straightforward coursebook
provides a Grammar box for each grammar pattewcdeiure for teaching grammar includes
these common steps; asking one or two studentsatbthe information aloud to the rest of the
class, asking students to work in pairs and readiriformation aloud to each other, asking
students to work in pairs, read and then discusskreach other questions about the contents,
allowing quiet reading time and then asks questlmrsed on the material in the box, using
material in the substitution tables to give studesinple repetition or substitution drills, and
asking students in pairs to drill each other (Jionv@ner & Mike Sayer, 2013). The teacher
uses the procedure and sometimes modifies it.

Based on teaching procedure, the teacher exglangrammar pattern, its meaning and
the relationship between them. While teaching,té@eher explains the students’ weak points
and mistakes they have made in pre-tests. Givimgesexamples, the teacher makes the
students see when and how the pattern is usedliifeecommunication.

Giving exercises

The students are asked to do respective exeretsiel come after the grammar box in
every lesson of a unit. Exercises include matchmegyranging words or sentences, filling
blanks with given words, completing the given texsentences and multiple choice. For these
exercises, students are usually asked to write dbe@mnswers. When they finish, the teacher
checks the answers and gives feedback at the sameAfter that, exercises in workbook are
also done and if the students’ answers are indptiiez teacher explains their mistakes again.
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Test after teaching

Test after teaching involves two steps. In thetfstep, in post-test, the students are
asked to write ten meaningful sentences using iagar pattern that they have just learnt. In
the second step, in oral communication sessionstildents are asked to form into groups of
five and then asked to have a conversation usiatj ghammar pattern. For the grammar
pattern ‘How & What', the teacher gives the queastitAsk your friends about their family,
using ‘How & what’ questions”, for ‘used to’, theigstion “Tell your friends about your habits
when you were in Grade 11", for ‘Present Simplegé guestion “Tell your friends about your
daily routine and habits” respectively. The teachacourages them to think about simple
contexts to start the conversation. For ‘Past coiotis’ and ‘Present continuous’, the teacher
asks the students to look at the photos and p&iarthe Student’s book and to ask and answer
the questions using the tenses. With their classsnat partners, students try to communicate
each other using certain grammar patterns. Forweatps, the teacher works as a facilitator
by starting the conversation. The teacher goesdrdba class and makes sure that all the
groups work well.

The following Tables show the different scores stitd get in pre-tests and post-tests
for the respective grammar patterns.

Table (1) The different scores students get in priests and post-tests for the respective
grammar patterns

How & what questions Used to

Pre-test 1 Post-test 1 Pre-test 2 Post-test 2
S F P S F P S F P S F p
0] O 0% 0 0 0% 0 0 0% 0 0 0%
1|0 0% 1 0 0% 1 0 0% 1 0 0%
2 10 0% 2 0 0% 2 0 0% 2 0 0%
310 0% 3 0 0% 3 0 0% 3 0 0%
4 | 8 20% 4 1 0 0% 4 0 0% 4 0 0%
5 | 15| 37.5% 5 6 15% 5 0 0% 5 0 0%
6 | 10 25% 6 | 13 | 37.5% 6| 0 0% 6 0 0%
7 7.5% 7| 8 20% 7 | 20 50% 7| 4 10%
8 10% 8 | 13 | 32.2% 8| 2 5% 8 | 11 27.5%
9 0% 9 0% 9 | 10 25% 9 | 15 37.5%
10 0% 10 0% 10| 8 20% 10| 10 25%

40 | 100% 40 | 100% 40 100% 40 100%

S = Scores F = Frequency (n =40) P =dteage
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Table (2) The different scores students get in preests and post-tests for the respective
grammar patterns

Past continuous Prezscé;sti)r;g%r:‘rr:ggsency Present continuous
Pre-test 3 Post-test 3 Pre-test 4 Post-test 4 Bt t Post-test 5
S|F| P | S| Fl p| S F Pl $ F PP S IF P |S|F P
00| 0% | 0[{0]| 0% |0]0| 0% |O0|0| 0% |0|0| 0% | 0|0]| 0%
1[0 0% |1/0] 0% |1/0| 0% |[1]0| 0% |1/{0]|] 0% | 1|0| 0%
2|0, 0% |20 0% | 20| 0% |2|0| 0% |2|/0| 0% |2]0]| 0%
312 5% | 3/0]0% |3/0[0% /|3 0| 0%]|3/0|0%] |3 0|0%
4110/ 25% | 40| 0% | 4|4|10%| 4/ 0| 0% | 4|0| 0% | 4| 0| 0%
5/5/125% 50| 0% | 5{2| 5% |5/ 0| 0% | 5/0| 0% | 5/0| 0%
6| 5|125% 6| 2| 5% |6 (14| 35% | 6| 0| 0% | 6 |15/37.5% 6 | 3 |7.5%
714110% | 7|10 25% | 7| 8| 20% | 7|15|37.5% 7 |11|27.5% 7 | 5 |12.5%
8| 8|20% | 8[10| 25% | 8| 5(125% 8| 2 | 5% | 8|12 30% | 8| 6 | 15%
9|3 |75%|9]91(225% 9|5(125% 9|12|30% | 9| 2| 5% | 9| 4 |10%
10| 3 | 7.5%|10| 9 |22.59% 10| 2 | 5% | 10| 11 |27.5% 10| O | 0% | 10| 22| 55%

40(100% 40|100% 40(100% 40 | 100% 40|100% 40(100%

S = Scores F = Frequency (n =40) P sdeage
Findings and Discussions

The paper focused on how students can apply grammatical competence in oral
communication. The research was conducted on thehitgg methods of Jim Scrivener &
Mike Sayer (2012). The research dealt with five ngraar patterns: “How and What
questions”, “Used to”, “Past continuous”, “Presseimple, frequency adverbs and phrases”,
and “Present continuous”. According to the datayass found that although a few students
knew the form and meaning of grammar and couldtcociscorrect and meaning sentences in
pre-tests, the performance of most students intests was fairly developed.

In dealing with “How and What questions”, 80% bktstudents got five marks and
above in pre-test 1. It meant that students weresnobad in making ‘How and What'
guestions. This is because they had already |éQumetstions with to be” and “Questions with
auxiliary verbs” in lessons 1A and 1B. In post-tesall the students got more than five marks.
32.2% got eight marks whereas no one got ninerontarks. This was not because of their
grammar knowledge but because of their carelesskais in spelling (e.g. How often do you

go to thesupermaké®)

According to the data, the percentage foretU®” was quite different from others. In pre-
test 2, there was no one who got less than siximrmbst-test 2, the students’ scores were
above seven. However, in Pre-test 2, the teachdd awt expect that the students had had
good knowledge of “Used to”. The result was quibed)in pre-test 2 because of the teacher’s
guestion_ Write ten sentences about your childheidg “used to+ infinitive”. The question
was easy enough for students to answer. After gge2, during discussion session, when
students were asked the meaning of “used to”, amlg third of them knew the correct
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meaning. Pre-test 2 pointed out that sometimesentsdare not expected to know the meaning
of a pattern of grammar although they knew the famd can construct sentences. For “Past
continuous”, 30% of the students got less than finagks in Pre-test 3. In post-test 3, 95% of
them got seven marks and above. In Pre-test 4, stmdents could not place the frequency
adverbs and phrases in the right place in the seese After teaching, in Post-test 4, the
teacher got a satisfactory result that the leamieswas seven and 37.5% of the students got it.
The data also showed that nearly half of the stisdewuld do well in Pre-test 5 that 37.5% got
six marks and in Post-test 5, 55% of them gotrhdkks. After step one of every post-test, oral
communication session followed. For each oral compation session, it was quite difficult to
collect the data in details and to display themctyeecause all pairs or groups of students
engaged in their respective communication simutiasly. Based on the teacher’s observation,
it can be said that most of the students could/@gticommunicate with their group members
or partners.

Learning in a classroom is quite d#éfe from ‘natural learning’. In a formal course of
study, there is very much less time available @rreand know each and every pattern
thoroughly. The teacher needs to create a livelyremment or use realia for the students to
have a chance to apply their grammatical knowledigbas been clearly found that if the
students keep applying the grammar they have |léamtery day conversation, through their
knowledge of the relationship between the form am@aning of grammar, their
communicative skill can be developed more.
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Approaching Ways of Critical Analysis to the Poem;The Tyger
by Using M.H. Abrams’s Theories

Sein Lai Kyf, Htay Htay Ky?, Nu Zar LP
Abstract

This study presents approaching ways to learn a poem fiiicalcpoint of view. The aim of
the study is to develop students’ critical thinking Iskidy using M.H. Abrams’s four critical
theories in approaching ways of critical analysish poem, “The Tyger”. The objective of the
study is to find out whether the theories of M.H. Abrams (1858 effective in teaching poems
or not. This study is based on four critical theories oHMbrams. The thirty third-year
English specialization students at Monywa University mmedomly conducted as research
subjects. Data were collected over the post-test respondeHirby undergraduate English
specialization students. The findings of the researctcatelithat learning the poem, “The
Tyger”, by using M.H. Abrams’s theories makes the sttslget critical thinking. This makes
the students improve their ways of thinking skills. Theref this study helps the students get
ways of critical analysis to a poem.

Key words : critical thinking skills, poem, M.H. Abrams’s theories
Introduction

This study tries to observe learning a poem froitical point of view effectively. The
aim of this paper is to enhance ways of criticadlgsis of the students to the poem, “The
Tyger” by using M.H Abrams’s Theories. This studybiased on four critical theories of M.H.
Abrams. The 30 third-year English specializatiardsnts at Monywa University are randomly
conducted as research subjects.

Teaching literature is not easy as the learneve hastudy and understand the writer’s
point of view and styles in his or her works. Pgetfers to literary works written in verse. A
good poem is a clever arrangement of words writtéh emotional intensity or sincerity and
profound insight. Poetry can be works of great bedue to its meter and rhyme, like the ebb
and flow of an ocean. It is very important to ureiend the types ofthe poetry and their styles
before teaching poetry in class. There are differeays to teach poetry that encourage
students to enjoy and participate in the class.

Meyer (Mike) Howard Abrams is an American literasyitic, known for works on
Romanticism, in particular his book “The Mirror atfte Lamp”. Contribution of him in the
postmodern literary criticism cannot be avoidedraihs stands unique because of his four
oriental critical theories which cover up entirstbry of English literary theories and criticism.
In literature, nothing is existed out of universext, artist and audience. According to M.H
Abrams, there are four critical theories: Mimetitebry, Pragmatic Theory, Expressive
Theory and Objective Theory. Teaching a poem bgguM.H. Abrams’s four critical theories
can make students learn the poems clearly and etbefpl

Critical thinking refers to the individuals’ abifitto think and make correct decisions
independently. Today EFL teachers should teachestsdo enhance critical thinking skills.
Poetry is a type of literature and it is basedr@nrhythm and figures of speech. It is gentle and
deep in feeling and teaching. In poetry, wordssameng together to form sounds, images, and

'Daw, Lecturer, Department of English, Pyay University
2 Daw, Lecturer, Department of English, Pyay University
% Daw, Assistant Lecturer, Department of English, Monywaveksiity
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ideas that might be too complex or abstract toril@sdirectly. Therefore, teachers should use
M.H. Abrams’s four critical theories for studentsunderstand the poems and think correctly
and independently. It has four steps and these dtmps make students enjoyable in learning
poems. So, in this research, the teacher used AMokams’s four critical theories in teaching
the poem “The Tyger".

Literature Review

According to M.H. Abrams (1953), there are fouttical theories: Mimetic Theories,
Pragmatic Theories, Expressive Theories and Obgdtheories. Mimetic theories emphasize
the universe. It names from mimesis, Greekiffiatation. Plato, Athenian Philosopher, (429-
347 BC) also shows that poetry is mimesis. Thatagtry is a mirror that reflects the world. In
Plato’s philosophy, the world itself is illusoryn @amitation of the perfect forms that constitute
reality; so poetry becomes an imitation of an itot& Aristotle, a Greek philosopher, (384-
322 BC) shows that “Mimetic Theory” is the mannérimitation and not to relation to the
truth which is important in art, and that aesthetialuation should be based on the assessment
of both “manner of imitation” and the emotional exff produced in the audience. Therefore,
before a poem is taught, it is imitated and intetgal of the work and it is found helpful to
think and see about the poem clearly in the mindubiyng this theory. Pragmatic theories
emphasize the audience. Horace, a Roman poet, B5)&irges that poets need to keep their
audience in mind at all times.Then, according toahts’s pragmatic theories, the audience is
attracted to think about the poem at all times.sThpoetry has a clear-cut purpose to achieve
certain effect in an audience. Expressive the@mephasize the poet.Students or audience have
to be told about the poet: his biographyand lasgichology. After that the audience becomes
the author and his feelings in relation to the poémthe expressive orientation, the poet
moves into the center of the scheme. John Studit MiBritish philosopher, (1806-1873)
explains that “Poetry is feeling, confessing itgelitself in moments of solitude.” Expressive
criticism led to an interest in the author’s biqgm and later psychology: to understand the
poem, one must psychoanalyze the author and kriaWeasecrets of his biography. Objective
theories emphasize the perspective of the readaudience perceiving the poem as a given
object. Addison, an English poet, (1579-1830) shgs poetry makes new worlds of its own,
shows us persons who are not to be found in b#imgnphasizes on thoughts and facts of the
poem. In this section, audience becomes to knowelbbments of the content of the literary
work, such as theme, setting, plot, charactersitdiview, and etc.

Methodology

Thirty research subjects, third year English Speeition students at Monywa
University, are used for conducting the preseneassh. In selecting the research subjects,
simple random sampling method is used. First, thdenits are taught the poem “The Tyger”
by using Abrams’s four critical theories. The poesnfrom their course book. It is a prescribed
course book for English Specialization studentshind year. The poem was written by the
English poet William Blake. Students are instructecanswer two comprehending questions
about the poem “The Tyger"with their own ideas. Wipeoduce related words or expressions
by using Abrams’s four critical theories. Then,dgtnts are given five questionnaires (Tripod)
about the poem. Then, their scores are evaluatadefs’ achievements are categorized into
two parts: Achievements of Students over Questivesaand Average Achievements of
Students over Questionnaires. Finally, data inetgtion and discussions are followed.

Rationale
The students are taught the poem “The Tyger” bggudibrams’s four critical theories.
Firstly, students are explained the poem “The Tygsing Abrams’s first theories, Mimetic
Theories. According to these theories, they arealetl discussed with the poem. For example,
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they are asked what they think about the title “Tlyger” and the characteristics of an animal,

tiger, such as the eyes, its roar, teeth, mouthrfdlmess, etc. They are explained about it line
by line gradually. Secondly, students are taughtgbem using second theories, Pragmatic
Theories. In accordance with these theories, tldeeaage, students, are attracted to think about
the poem during teaching to achieve certain effeEty instance, they are asked some
qguestions and opinions like how they understanditbeline, second line, first stanza, second

stanza, their feelings about the poem, etc.

Thirdly, using the third theories, Expressive The®rded the students to an interest in
the author’s biography and later psychology: toarsthnd the poem, one must psychoanalyze
the author and know all the secrets of his biogyafrus, they get more interested and
understand the poem in detail. Finally, they anglaared by using the last theories, Objective
Theories. It emphasizes the perspective of theeread audience perceiving the poem as a
given object; it emphasizes on thoughts and factseopoem. Then, they become to know the
elements of the content of the literary work, sashtheme, setting, plot, characters, point of
view, and etc.

By learning the poem through these four theoridadents think and know it
thoroughly and systematically. Moreover, they fea$y and enjoyable in learning every poem
in their study. It improves them the ability to deacomprehend, and analyze the text.
Moreover, it can help students develop the critibaiking skills.

Data Collection

The thirty third-year English specialization stutdemvere instructed to answer two
comprehending questions with their own ideas altbetpoem “The Tyger”. Each student
wrote down the answers by using their own ideas.adiition, based on the teacher
observation, students were given to answer fivestijprenaires (Tripod) about the poem. Then,
explanation about the process of teaching andilggmas followed. From the observation, the
teacher explained the approaching ways of criacallysis to the poem, “The Tyger” by using
M.H. Abrams’s Theories. Thus, the comprehensiostafients about the poem was also found
from the study.

Data Analysis

Data ofthe comprehending questions and five questives (Tripod) were analyzed.
Firstly, students’ open-ended answers based om then critical thinking writings were
analyzed. Secondly, students’ answers to the fivestipnnaires (Tripod) were analyzed
through their opinions of M.H. Abrams’s Theoriesaneing. They were shown in Table 1:
Students’ Data over Questionnaires. Average Stgt®dta over Questionnaires were also
measured in Table 2. The comprehending questions st®wn in the following.

Two Comprehending Questions
Answer these comprehending questions.

1. Write about five sentences to shape the feaamdsthe strengths of the tiger in the poem,
using your own ideas.

2. What do these terms refer to?
(i) deeps and skies

(ii) the stars and their spears

(i) the Lamb and the Tyger
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Student Survey Questionnaires (Tripod)
Strongly Strongly
agree Agree disagree  disagree

1. This type of learning to the poem, “The
Tyger” improves my critical thinking and
the way of critical analysis.

2. This type of learning makes me see
clearly the author's imagination and
situation.

3. This type of learning makes me more
comprehensive the theme of the poem.

4. This type of learning helpsme in analyzing
the reference of the isolated word from th
poem.

5. This type of learning makes me study th
poem from the critical point of view

effectively.
Figure. Student’s svess over Questionnaires
Table 1
Students’ Data over Questionnaires
Questions Strongly Agree Disagree Strongly
Agree Disagree
Q1 18 12 0 0
Q2 12 18 0 0
Q3 16 11 3 0
Q4 12 18 0 0
Q5 13 17 0 0
Table 2
Average Students’ Data over Questionnaires
Total Number | Strongly Agree Disagree Strongly
Agree Disagree
150 71 76 3 0
Findings

According to the data, the total number of “agaed strongly agree”are strong. There
are 71 “strongly agree” and 76 “agree”. There ary 8 “disagree”. Therefore, almost all the
students comprehended the poem “The Tyger”. Thaetause approaching ways of critical
analysis to thepoem, “The Tyger” by using M.H AbsasnTheories is effective. It assists to
boost students’ comprehension skills and critibatking skills to the poem. By doing this,
students can understand the poem and think abéreeily and widely and feel the real things
well. So, it is suggested that teachers should Mdé¢. Abrams’s four critical theories in
teaching poems, dramas and novels.

Conclusion

The aim of the study is to develop students’ aititinking skills in learning poems by
using M.H. Abrams’s four critical theories in appohing ways of critical analysis to the
poem, “The Tyger”. According to the findings, statke are found happy and interested in
learning the poem using the critical theories. Byng these four theories, poetries can be
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taught and appreciated by the learners. Theircatitihinking skills will be developed and
assessed of the text. By getting critical thinkihgan make the leaners improve the quality of
their thoughts and their decisions. Moreover, itkkesathem favor the poems i.e. literature.
Therefore, teachers should teach students poemssimg these four theories. It can be
concluded that approaching ways of critical analysithepoem, “The Tyger” by using M.H.
Abrams’s four critical theories are useful for tieachers as well as students in teaching and
learning poems.
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Appendies

I. The Poem THE TYGER
II. Sample Answers of Two Comprehending QuestionsSthident
[ll. Sample Achievement of a Student’s Answers Over uQuuestionnaires (Tripod)

I.THE TYGER (from Songs of Experience
By William Blake
Tyger Tyger, burning bright,

In the forests of the night;
What immortal hand or eye,
Could frame thy fearful symmetry?

In what distant deeps or skies,
Burnt the fire of thine eyes?

On what wings dare he aspire?
What the hand dare seize the fire?
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And what shoulder, &what art,

Could twist the sinews of thy heart?
And when thy heart began to beat,
What dread hand? &what dread feet?

What the hammer? what the chain,
In what furnace was thy brain?
What the anvil? what dread grasp,
Dare its deadly terrors clasp?

When the stars threw down their spears,
And watered heaven with their tears:
Did he smile his work to see?

Did he who made the Lamb make thee?

TygerTyger, burning bright,

In the forests of the night;

What immortal hand or eye,

Dare frame thy fearful symmetry?

1794
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II. Answer these comprehending questions. Writerymun ideas about the poem “T
Tyger”.

1. Write about five sentences to shape the features and the strengths of the tiger in the poem.

A, Ta qer has buﬂﬂrﬂ bsrgh'l; 3

e. Tyger hos rpeorful yorce.

3. T%eﬂs eyes  ean basrr emrg*hfng "

. Tyger hos eLsmcL hend ancl\. Fae,"‘- s

FD B T"jser m \'\_DJYCL O NNESS -

2. What do these terms refer to?
(a) deeps and skies
(b) The stars and their spears

(c) The Lamb and the Tyger

e\l
2.C0) A&Ps Q_n_QL 8\(7@.5 == \"
and  Ahewr speeTs

o nCL Heoven

= five and milly o2d
c_b) Th@— 3‘\‘_0,’5‘3 2 !ln@ﬁs @J\A. 8)"@“8,“1‘

e Tﬂcj@“‘
ce) The Lowmb and
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Student Survey Questionnaires (Tripod)
Strongly Strongly
agree Agree  Disagree disagree

1. This type of learning to a poem, “The Tyger
"makes the students get critical thinking and
the way of critical analysis.

2. This type of learning makes the students see

clearty the author’s imagination and
situation.

3. This type of learning makes the students |
more comprehensive the theme of the poem.

4. This type of leaming makes the students ___
analyze the reference of the isolated word
from the poem.

5. This type of learning makes the students
study the poem from the critical point of 1 i
view effectively.

Figure: Sample Achievement of a student’s Answers over Questionnaires.
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Studying the Learners’Ability of Applying their Kno wledge of
Research Paper Writing in their Thesis Abstracts

Thin Thin Wat, Phyo Pwint Hlaing
Abstract

Move structures of an abstract reflect its writer's &pilo make use of the required moves
and sub-moves of an abstract; to follow the languaggestdion of an abstract; and witness
his or her academic writing skill&iming at investigatingMA (English) students’ ability of
applying their knowledge afesearch paper writing in their thesis abstracts, ¢dampora of
MA (English) thesis abstracts, altogether twelvetraloss from Pyay University were studied
based on Bitchener’'s (2010) move model of an abstract. Othgroremts are beyond the
study. The findings revealed that in practice, no one toth Corpora could fully make use
of all the sub-moves of an abstract proposed by Bitchener)20thOugh most of them from
Corpus 2 were able to fulfill all its functions wheredisfeom Corpus 1 failed to include
Move 5; and one from Corpus 2 neglected Move 2 and 3 at allpidsent study may be
useful for both MA (English) thesis students and theiresuipors for the understanding of
thesis components, and their functions; and research stmt&giewriting their theses
systematically.

Key words: moves, sub-moves, abstract, language convention, genre analysis

Introduction

With the emergence of research culture in Myanihas,important both for MA thesis
candidates and their supervisors need to masteesaarch paper writing strategies, and
language disciplines for writing up an effectivedaappropriate component. Most MA
(English) students, however, are not familiar weékearch paper writing and they have limited
knowledge about it such as structuring each compooné a thesis. In addition, they lack
adequate practice in it. Moreover, different wstérave proposed different style guides and
information on research paper writing strategiesosg disciplines, making the beginners
confused in their work. Weissberg and Buker (1996), example, proposed a five-move
model for abstracts in their textbook where as Pakc(1999) suggested two structured
abstracts, and Wallwork (2011) and Swales and E&2k?), Five-move model for abstracts.
There are, therefore, similarities as well as samgmificant variations especially in the
structural organization. It is those variationstive structural organization that make the
learners confused and meet difficulties in writung their theses. In this case, the structural
framework of a thesis must be taken into consideratAs a result, it is important to have
knowledge and guideline in writing an effective aagdpropriate component in order to
maintain the paper to be interesting and also awdhe reader’s attention to selecting papers
for further reading.

Many studies have been done to analyze the rhatorioves of dissertation abstracts,
but only a few on MA theses, and none in Myanmar.tie present study, other thesis
components: Introduction, Method, Results and Bisimn or Conclusion are beyond the
study. Previous research studies have shown tbe¢ #re some significant variations in the
structural organization in RAs. The present studg been conducted to seek whether MA
(English) students from Pyay University have thaitslto apply their knowledge of research
paper writing in their thesis abstracts or not.

Aim and Objectives
The aim of this study is to investigate MA (Eng)istudents’ ability of applying their
knowledge of research paper writing in their thedistracts.

! Daw, Lecturer, Department of English, Pyay University
2. Daw, Lecturer, Department of English, Pyay University
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Its objectives are:
- to evaluate whether all thesis candidates studiedble to make use of all the moves
and sub-moves of an abstract proposed by BitcH2040)
- to examine students’ ability to follow the languagsvention of an abstract

Literature Review

In this section, different definitions of an alastr were discussed first, followed by the
definitions of move, what “move analysis” was, thgortance of an abstract, different move
steps proposed by different scholars, language esdion of an abstract such as the use of
tenses, and previous studies by different schalensss disciplines.

The Definition of Abstract and its Importance

Abstract is defined by many scholars as a briefreary of the whole thesis, drawing
the reader’'s attention to the entire paper. Itrdfuge, needs to be clear, logical and
understandable.

According to Weissburg and Buker (1990), abstiach general preview of one’s
investigation of the data from the other portiohthe research studied. Many readers count on
the abstract for information about the study toidkedf they continue reading the entire report
or not. Conciseness plays a key role in writingadostract. In almost all fields of study,
abstracts are written in a very similar way, aralitiformation included and their order is very
“conventional”. However, due to a word limit fanet abstract, some information is either
eliminated or combined for journal articles (Weisgband Buker, 1990).

In accordance with Bitchener (2010), since the aima thesis abstract is to introduce the
reader to main considerations of the thesis, anthareover, has an influential purpose, it
needs to prove readers that “the main text has thamgenew and important to offer” (p.10). It
is, therefore, crucial in writing a thesis or ditaBon, and it needs to be precise, non-
evaluative, logical, clear, and brief.

Zand-Moghadam and Meihami, (2006) defined absaacan attention-grabber” being
able to persuade readers to continue or to staprmgahe research and it plays a vital function
in sharing out the findings of the research. Caasaliacak and Qin (2016) defined the term
‘abstract’ as: “An abstract summarizes the accoryipgrarticle in order to promote it".

The Definition of Move and Move Analysis

“Move,” is defined by Swales & Feak, (2009), ast@etch of text or a communicative
stage. Bitchener, (2010, p.10) stated why “gemadysis” should be done in academic field,
and also defined “move” and “sub-move”. Accordilmghim, “moves” are “units of content”
and “sub-moves” refer to “steps or strategies” usedresenting the “units of content”.
Moreover, he claimed that analyzing genre helpsewgiunderstand “the type and structure of
content that typically characterize the differeartp genre of a thesis and how this may be
achieved through the use of various moves and suesi. He argued that the number of
moves and sub-moves included could differ from dof topic and “within and across
disciplines”. Move, as cited by Can, Karabacak @uih, (2016), are “categories of functional
roles” in academic writing, and “the conventionakthrod” for examining language use,
rhetoric, and “text organization” is move analysis.

Move Structure and Functions for Abstracts

Across disciplines, different writers proposedati&nt move structures and functions
for abstracts. A number of papers have attempteekpdain the concepts and format of the
structures of the research article abstracts. Maclyolars have published many books
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containing guidelines: how to write and structuche component of the research article
abstracts effectively and appropriately.

Table 1: Comparison between the move structurgsoged by six different writers

Weissberg an| Bitchener, Wallwork, Swales ant| Cresswell. Pyrczak,
Buker (1990) | (2010) (2011) Feak, (2012) (2014) (2017)
Move 1 | B (Some “Introduction” | Background the background| the issue or | Objective
background a. ‘Provide information information problem
information) context, about the leading to a
background of problem need for the
the research research

b. Identify the
motivation for
the research’

c. ‘Explain the
significance/cen
trality of the
research focus’
d. ‘Identify a
research gap or
continuation of

research
tradition’

Move 2 | P (The “Purpose” aim and its purpose of the | the purpose | Methods
principal a. ‘ldentify importance study or of the study
activity or aims or hypothesis and talk
purpose of the | intentions, about the
study and its | questions or central
scope) hypothesis’ phenomenon

b. ‘Develop being

aims or explored,

intentions, the

guestions or participants

hypothesis’ who will be
studied, and
the site
where the
research will
take place

Move 3 | M (Some “Method” contribution Methods used, | data Results
information a. ‘ldentify/ and its value | materials and | collected to
about the Justify overall procedures address this
methodology | approach and purpose
used in the methods’
study) b. ‘Identify key

design aspects’
c. ‘ldentify data
source(s) and
parameters’
(limit/structure/
bound)

d. ‘Identify data
analysis’
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Table 1: Comparison between the move structurgsoged by six different writers (Contd.)

Weissberg Bitchener Wallwork Swales and | Cresswell Pyrczak
and Buker (2010) (2011) Feak (2012) (2014) (2017)
(1990)
Move 4 | R (The most | “Product” what you Results/ themes or Conclusions
important a. ‘Present looked at Findings statistical
results of the | main results that
study) findings/result will likely
s of key aims, arise in your
questions’ study
b. ‘Present
main
findings/result
s of subsidiary
additional
aims,
guestions’
Move 5 | C(A “Conclusion” | conclusions Discussion/ | practical
statement of | a. ‘Suggest and Conclusion implications
conclusion or | significance/i | implications with of the study

recommendat
ion)

mportance of
findings
beyond the
research,

implication
and/or
recommendat
ion

considering
contributions
to theory,
research and
practice’

b. ‘Suggest
applications
(for practice)
and
implications’
(for further
research)

Weissberg and Buker (1990), Bitchener (2010), Wadkwv(2011), Swales and Feak
(2012), and Cresswell (2014) for example, propasdde-move model for abstracts in their
textbooks whereas Pyrczak (2017) suggested twcatstad abstracts: Tri-partitioning of
abstracts and Quad-partitioning of abstracts.

After studying six different models of abstract sy different writers, it was found out that
only Weissberg and Buker (1990), Bitchener (20M0allwork (2011) and Swales and Feak
(2012) proposed “background information” in theiowve structure of an abstract. Cresswell
(2014) suggested to start an abstract with ‘thaeissr problem leading to a need for the
research’ whereas Pyrczak (2017), with ‘objectizéhe present study’.

All the writers studied proposed “purpose, methasults and discussion/conclusion” as the
necessary moves in their abstracts though thersligi@ variations in terminology. Among
them, Bitchener (2010) gave the detailed descnptior each move. After studying abstracts
from almost all the fields, Weissberg and Bukerd@©pointed out that “abstracts are written
in a very similar way, and the types of informatiorcluded and their order are very
conventional”.

According to Weissburg and Buker (1990), becaus¢he word limit, the reduced
abstracts are common in journal articles, focusingnly two or three elements and omitting
the background information. They proposed the omfemformation elements in reduced
abstracts as follows:
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- P+M (purpose and method of the study),

- R (results), and

- C (conclusions and recommendations*) (p.187)

Bitchener (2010) highlighted five functions of @&sis abstract: aim, background, methods,
main findings and contribution of the present study
Concerning with language convention, Bitchenernetathat “the choice of the tense use will
depend upon how the author views the writing ofahstracts” (2010, p. 30).

Table 2: Some tips for linguistic features suggeig Bitchener (2010): Tense use in abstract

Writer Present Tense Past Tense Present perfect Tense
Bitchener | To explain the To report a complete To show what the present stu
(2010) generalizability of the resultg action in present study was continuing a tradition by
of the study extending the research focus and
that it has been completed

Previous Studies

With the purpose of investigating the variatiohsnmve structure on applied linguistics
MA thesis abstracts and introductions, Saman Ebetdal. (2019), analyzed two corpora of
MA theses by Iragi and international students (8&sés each) utilizing the model of Hyland
(2000) and framework of Chen and Kuo (2012). Theollyese®f the research and outlines of
thesis structuresvere found in the Iraqi university students’ abstsabut these rhetorical
features were not traced in their counterpartshéir abstracts, more frequent discussion about
the results was conducted by lIraqgi students thaerrnational MA students whereas
international students made use of different stepthe understanding of Move 1 and Move 3.
According to their findings, a genre-based approaah required in EFL MA thesis academic
writing classes.

In order to analyze the rhetorical move strugwEMA (TEFL) thesis abstracts from
‘Allameh Tabataba'i University’, Zand-Moghadam ak@ihami (2006) studied 300 abstracts
(from the year 1988 to 2015) in three time peribdsed on Hyland’s (2000) rhetorical move
framework. According to their results, “PurposeMeéthod”, and “Product” were the most
prominent rhetorical moves in the first period wdees the “Purpose” was the top one in the
second and third periods, and the “Introductiontl &@onclusion” was the least frequently
used ones for all periods. There was a shift inntleee structure of the abstracts of the theses
studied: from ‘Purpose-Method-Product’ to ‘Introdioo-Purpose-Method-Product
Conclusion’. This study was useful for L2 learnfrsbetter understanding of ‘community of
practice’ and it was advisable for teachers topgpre genre-based writing materials’.

Aiming at examining move structures in AL abstraatsl comparing its results with those of
previous studies, both synchronically and diachzalty, fifty abstracts from articles published
in the journal English for Specific Purposes (ES8)ween 2011 and 2013 were studied using
a five-move scheme adapted from previous studies.ré&sults of their study showed the lack
introduction of the topic and discussion of thalfigs in about half of the articles studied, and
the frequent violation of the authors on the moeguence. Can, Karabacak and Qin (2016)
suggested future researchers conducting move a&sallgat their teaching materials should be
based on their research findings in academic writiasses.

In A discourse analysis of the abstracts of the rede@apers from the journals of the
Myanmar Academy of Arts and Scienemploying a model with five-move structure based o
Weissberg and Buker (1990), Hyland (2000) and Spf2é®3), Kyaw San Win (2013) made a
genre analysis and studied the generic structutbeofibstracts of research articles of MAAS
(2004-2011) to seek rhetorical moves, tense digioh and length of the abstracts. The first
three researchers studied only the rhetorical mofethesis abstracts, excluding language
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convention while the last one investigated not ahlitorical moves but also tense distribution
and length of the RA abstracts, not those of MAsése Previous research studies have shown
that there are some significant variations in theicsural organization in theses and RA
abstracts.

Research Methodology

Two corpora of MA (English) thesis abstracts, adtibgr twelve abstracts: two
submitted in 2016-2017 Academic Year, and ten it82P019 from Pyay University were
studied based on the move model on abstract prdgmsBitchener (2010).

Findings
Table 3: Evaluating the move features of the abttraf the MA Theses from all corpora
No. of Features of an Abstract
Corpus tht2§es Move 1 Move 2 Move 3 Move 4 Move 5
studied | 18 | 1b | 1c | 1d | 28 | 2b | 38 | 3b| 3c | 3d| 48 | 4b | 58 | 5b
c-1 c-1.1 [V |- - - NRE v ol |- N R -
c12 [V [N |- - N N - - EEE - -
Total 2 1 - - 2 - 2 1 2 1 - -
c-2 c21 |V |- - - N N NEEREEEEEE
c22 [V |- - - N N NEE NEE
c-23 [V |- - - N N N N RE -
c24 [N |- - - N N EEE R N
C-2E |- - N |- N N NRE NEE
c-26 [V |- - - N N - VT R
c-27 [V [N |- - N N N N R E
c28 [V [V |- - N N - V] NE
c29 [V [V |- - N N N R N
c-2.1C [V |- - - - N |- N
Total 9 3 1 9 - 9 1| 2 2| 10| 5 7 4

Discussion and Conclusion

According to the data analyzed, it is found owttn practice, no one from both
Corpora could fully make use of all the sub-movkaroabstract proposed by Bitchener (2010)
although most of them from Corpus 2 were able thlifall its functions whereas all from
Corpus 1 failed to include Move 5 which is impottan“convincing readers that the main text
has something new and important to offer’” (Bitcher2910, p.10); and one from Corpus 2
neglected Move 2 and 3 at all. Move 3c: limitatiafishe study and Move 5: implications and
recommendations for further research play vitaksoln abstracts. After making a brief
consideration on some data from Hyland, Swales Femk (2009, p. 20) also claimed the
“utility and applicability” of the results. Accondg to them, to write the “hedged” conclusion,
it is advisable for the beginners to mention sormgtimeaningful and significant in their
conclusion (p. 23), and general implications antbnemendations are, therefore, important.
These moves should be a “must” for an accurate;evafuative, coherent, readable, and
concise abstract. Moreover, some redundanciesingmper use of tenses because of mother
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tongue interference were also investigated. Reggravith the use of tenses, the most
noticeable misuse was found in Move 2a: Identifyaims.

The findings revealed that due to their limiteahedge and lack of adequate practice
on research paper writing, it is not possible foh Randidates to make use of all the moves
and sub-moves of an abstract proposed by Bitché€@t0); and to follow the language
convention of an abstract.

In Test-teach-test: Studying Learners’ Perceptidhin Thin Wai (2018) studied the
perception of Ten Second Year (Honours) and onaldeehand ten Fourth Year English
Specialization students, using Test-teach-testaggbr with some adaptation in teaching the
research paper writing and collecting the data leams of the questionnaire and two question
sets. According to their findings, although somegpess could be furnished by TTT approach
and performance assessment, they are not satigfdmtoause of the weakness of the students
in cognitive thinking and reasoning skills; and ladkadlequate practiceThis revealed the
importance ofadequate practice which also plays a vital rolevialuating the work of others.
And it was the lack of practice in evaluating therkv of others which made them face
difficulty in writing their own theses.

In order to write up an effective abstract with egiate components, not only
sufficient knowledge on research paper writing &lsb adequate practice on evaluating and
writing each component of the whole thesis are nraddy necessary.

The present study may be, to some extent, useflidin teachers who are going to teach Eng
4101/ Eng 4201: Research Paper Writing, and E-@2dsearch Methodology, and MA
(English) thesis supervisors, and MA (English) stud, as well, for writing their thesis
abstracts systematically.
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Appendix

Sample Data Analysis

Table 1. Data analysis of move and sub-move ofesishabstract C1.1, using the model
proposed by Bitchener, (2010)

Move Sub-move Tense

1. “Introduction” | a. ‘Provide context, background of the redea N Present| v
b. ‘Identify the motivation for the research’ -
c. ‘Explain the significance/centrality of the researatud - Present|
d. ‘Identify a research gap or continuation of researchtioadi -

2. “Purpose” a. ‘lIdentify aims or intentions, questions grdtlgesis’ v | Present| x
b. ‘Develop aims or intentions, questions or hypothesis’ -

3. “Method” a. ‘ldentify/Justify overall approach and methods’ N | Present| ¥

b. ‘Identify key design aspects’
c. ‘ldentify data source(s) and parameters (limit/stre¢hound)’ -
d. ‘Identify data analysis processes’

4. "Product” a. ‘Present main findings/results of key aigquegstions’ \ | Present| x
b. ‘Present main findings/results of subsidiary/ additi@als, \ | Present| x
guestions’

5. “Conclusion” | a. ‘Suggest significance/importance ofifigd beyond the research, -
considering contributions to theory, research and meicti

b. ‘Suggest applications (for practice) and implications (fiather
research)’ -

(Adopted fromBitchener, 2010, pp. 11-12)




